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INTRODUCTION 
 
Overview 
 
Preparation for life and work in journalism has become especially interesting because 
of globalisation of mass media, including the mass phenomenon of private online 
communication, and because of internationalisation in higher education. Journalism 
education traditionally has had a pragmatic character. Like the practice of journalism 
itself, teaching for it focuses on thinking while doing. This paper puts together those 
elements. 
 
It proposes that journalism education is being asked to do more than ever before 
because of the changes in the material world where journalism gives service; changes 
associated mostly, but not only with concepts of “globalisation”. 
 
It proposes also that this has been facilitated, and made wholly practicable, by what 
happens to be taking place in Higher Education generally, specifically the 
internationalisation movement whereby structures and services are available which 
facilitate journalism programs. 
 
It then proposes that journalism educators should take a very pragmatic approach to 
providing learning and experience for their students, and themselves, by joining in a 
targeted affiliation of courses, across geographical borders. 
 
It provides as a case study, a comparison of three undergraduate journalism programs, 
in Australia, the Netherlands and Norway.  
 
In this connection it refers to the industry imperatives and other external forces that 
militate in favour of internationalising programs. It suggests that identified similarities 
of curricula and scholarship can be exploited easily by negotiating short-term stays, 
“study abroad” programs, with students inserting themselves generally into the core 
Journalism program of a host university, for a time. 
 
Finally it points out that the advanced state of universities’ international marketing 
means that a good range of services is available to journalism academics, more or less 
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“off the shelf”, to enact such projects very effectively with limited drain on their 
resources. 
 
Background and Research Method 
 
The writer’s background as an Australian journalism academic, is as a journalist; later 
as a course co-ordinator responsible for curriculum issues and student programs; and 
as a researcher, teacher and university recruiter in the field of internationalisation. 
That is mentioned, as the research for this paper was done in conjunction with a  
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travelling project, to engage in international relations and student recruitment in 
Europe. The program in 2006 included attendance at international education fairs; the 
Conference of the European Association of International Education, at Basel, and a 
study tour of Dutch Higher Education institutions; followed with a visit to Norway on 
further university international business. The method of research has been: to make an 
observation study at three locations, informed by professional knowledge of the 
practices under study; to enforce that process by a passive review of documents 
explaining degree programs at those three universities; and to reflect on observations 
made, in the light of a review of literature relevant to internationalisation in higher 
education. Space permits a treatment of undergraduate studies only.  
 
LITERATURE REVIEW 
 
World Background 
 
Most agree that by the turn of the Century the world economy, world society and 
culture, and especially, world communication media were well into a process of 
transformation. Information technology was a major driver, for instance by enabling a 
liberalising of financial markets, and so emergence into prominence of market forces. 
Information and communication had become an important component in economic 
production and social life, from small computers in car components to adolescents’ 
heavy use of cell phones. Both the corporate dimension of this new order, (via more 
globalised business), and the technological aspect, (in the form of routinely globalised 
communication), re-shaped mass media and demanded changes in the preparation of 
people to work in media. 
 
The writer made a contribution to the response to that demand, by co-authoring a 
book which has argued that Journalism must now become more flexible, 
accommodating a bigger range of corporate jobs and personalities, with also more 
sole traders and part-time or independent practitioners. It declared also that 
“everybody should become a journalist”, suggesting that journalistic skills, and ways 
of thinking, had become highly useful in 21st Century life; for those wanting to make 
their living from mass communication, and for everybody else, enmeshed in an 
information society. (Citation provided 2006) Such considerations of course raise 
issues for journalism educators: Proliferating mass communication and media 
phenomena have come under intense study. 
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Globalisation and communication have been well explained. Servaes, et al, for 
instance, provided a workable definition, commencing: “The ever closer trade 
relationship among nation states, the growing number of trans-national corporations, 
the emergence of global health and environmental issues and the common style of 
consumption of material and cultural products have all helped to bring about what is 
described as the globalisation of our world”. (Servaes et al 2000) Herbert appraised 
the operations of global media corporations, and journalists’ place within them, the                
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practice of journalism being “helped and hindered as it is by the digital revolution”, 
bringing convergence of media and instantaneous exchange. (Herbert 2001) Knight 
and others had considered the awkwardness, or worse, of journalists working abroad 
with inadequate preparation, language or inter-cultural skills. (Knight A 1995, 2000) 
 
Internationalisation in Higher Education 
 
A leader in the field, Prof Jane Knight, has considered the expanding 
internationalisation movement warrants a unifying definition, to see 
internationalisation processes better managed. (Knight J 2005-A, 2005-B) 
Considering the “commercial” dimension of this movement, as promotion of trade in 
educational services, she finds this directly linked to a number of trends in higher 
education, including: 
 
• The emergence of new for-profit education providers 
• The growth of alternate electronic delivery modes both domestically and 
internationally 
• The responses of the labour market 
• The increase in international academic mobility of students, professors and 
programs 
• The limited budget capacity (or political will) of government to meet the 
increasing demand for higher education. (Knight J 2003 - B, in Breton and 
Lambert: 82) 
 
Work on definitions for the internationalisation phenomenon has represented it as a 
process, itself under constant alteration, always taking in new elements: 
“Internationalisation at the national, sector, and institutional levels is defined as the 
process of integrating an international, intercultural, or global dimension into the 
purpose, functions or delivery of postsecondary education”. (Knight J 2003-A:1) 
De Wit provides reinforcement, defining in these terms: “The internationalisation of 
higher education refers to the process of integrating an international / intercultural 
dimension into the teaching, research and service functions of the academic 
institution”, and, “the increasingly international focus of higher education is 
dialectically related to the present globalisation and regionalisation of our societies 
and markets. As a result the importance of quality assessment of internationalisation 
strategies has grown, international academic consortia and networks have emerged, 
and English has been firmly established as the international language in higher 
education.” (de Wit 2002) 
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The environment for such discussion is a compelling set of material circumstances. 
Many arguments based on values and culture might be invoked to provide ethical or 
ideological bases for overseas projects. For instance it may be said that study abroad 
gives inter-cultural learning, providing both useful skills and better human empathy; 
or it can be seen as valuable in strict pedagogical terms, offering vivid experience to 
reinforce learned principles. Globalisation itself can be seen in value-related terms: a 
positive, or harmful unifying force; or a chance for advancement, or the opposite, for 
“have-not” peoples. 
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However these propositions need not be canvassed in the educational field, because of 
a kind of realpolitik, prospectively more benign than vicious, which has forced the 
issue and provided the foundation for further debate about internationalisation. In a 
sense recent history has delivered a fait accompli. As Knight says, the relationship 
between internationalisation of education and globalisation is “dynamic”, rather 
governed by the latter, so that “a non-ideological definition of globalisation is adopted 
… The discussion does not centre on the globalisation of education. Rather, 
globalisation is presented as a process impacting [on] internationalisation.” (Knight J 
2003-A: 2,3)  
 
Pragmatically speaking, internationalisation, with participation on a mass scale, has 
become very possible thanks to present-day technological and economic 
circumstances. It has become, in principle and practice, the policy of governments and 
higher education systems. It pays; it is very widely desired; it is at most only weakly 
opposed; it is a practical reality. Notably, the debate on internationalisation, and 
constructive analysis of it, is carried out predominantly in the context of policy 
planning and investigations with practical intent - like positioning by the Australian 
Vice Chancellors’ Committee (AVCC), see below. 
 
There is a near-paradox, that new circumstances in a “globalised” educational world, 
although expanding the range of possibilities, will call for more forms of control.  
Knight observes that as education grows in importance in a knowledge society,   
it also has greater chances of being affected by the other sectors such as trade, 
science,  immigration, culture and industry (Knight J 2005-A: 20), and such pressures 
apply within the sector as well: “There is growing importance attached to borders  
when the focus turns to regulatory responsibility, especially related to quality 
assurance, funding, and accreditation.” (Knight J 2003-A:1) 
 
The OECD (Organisation for Economic Co-operation and Development), one central 
organisation studying and initiating “internationalising” activity, developed its 
Educational Objective Number 6, setting out exactly the sources of change: “(i) The 
changing demographic context; (ii) avenues opened by new information and 
communication technologies for learning, teaching and research; (iii) the rise of 
market forces and new government paradigms; (iv) the internationalisation of higher 
education; the changing demand for new qualifications; (v) the funding of tertiary 
education; and (vi) the recruitment and retention of students.”(OECD 2006:21) 
 
Demand for education is high without precedent, where knowledge and learning have 
such bearing on economic and social life, and puts strain on government resources. 
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(Knight J 2003-B: 95) Graduates educated at home or abroad through overseas based 
institutions will be apt to seek to practice their professions anywhere, requiring 
reliable standards of professional recognition. The scale of such business has 
warranted making trade in education a substantial part of the World Trade 
Organisation current (suspended)  round of debates on international commerce, under 
GATS (General Agreement on Trade in Services). One figure on the value of this 
business: the OECD estimated 1999 trade in educational services at US$30-billion 
(Knight J 2003-B:84). 
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As for the “product range”, Knight uses a typology that embraces the range of 
offerings: transnational education where learners are located outside the country of 
the awarding institution; cross-border education where teachers, learners, programs or 
institutions cross a national jurisdictional border; and borderless education that refers 
to crossing conceptual as well as spatial borders, e.g. interdisciplinary programs.  This 
encompasses the many practices found under internationalisation policies, for instance  
programs offered jointly by universities and other providers;  curriculum mergers like 
a double degree program, or short courses; study provided at home university 
campuses or at overseas  learning centres; or programs offered entirely on line. 
(Knight J 2003-B:85) Such diversity causes a concentration on brokered, agreed and 
observed standards of quality, and recognition of qualifications. 
 
Breton identifies a key rationale for worldwide teaching and learning, proposing that 
in the knowledge plethora, no educational base can claim to cover all components of 
any field of study. It appears to this writer a compelling and central reason for taking 
up the options in internationalisation. Students must travel to where specific 
experience and knowledge can be made available; universities must look abroad more 
than ever for expertise. Breton considers globalisation processes as being, 
conceptually and psychologically, “a loosening of the territorial attachment of the 
action”. (Breton in Breton and Lambert 2003: 26). There is a question now of  
“institutional deficit”, and the generation of a “market culture” within universities 
around the trade in services, which he considers should be supplanted by managed co-
ordination of public and private interests. (Breton 2003: 32) 
 
Graduates, Professions, a World Community  
 
The applied work being quoted here describes a setting and outcomes for higher 
education in terms of world-wide professional communities: graduates obtaining 
credentials and abilities for life in a rather borderless, information-based, service 
economy. It is the scenario made familiar by Leadbeater (2000) and Florida (2004), 
both identifying workers in information, design, advanced services or most 
professions, as a growing social and economic class. Reich provided support for their 
estimates on the weight of this grouping, finding that already in America in 1992, a 
“creative class” performing symbolic-analytical services was 20% of the workforce, 
up from 8% in the 1950s. (Reich 1992:174) Central characteristics of the new class 
were mobility, people being able to work and live in most places, and generally a high 
level of education. This is a core group of the citizenry identified by Breton who 
would realise that compared with the recent past,  their everyday lives are, “part of 
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social networks that do not share the same social-spatial demarcation: they may be 
local, national, continental, occidental or even planetary or global.” (Breton 2003:25) 
 
The implications for universities are made obvious at every point in such discourse, 
provoking them to find new responses to a changing world. One point has already 
been made here: the scale of opportunities is great in internationalisation. We need to 
keep going ahead with it for that reason. Elements seen as negative must be managed, 
hence Breton’s injunction to balance off crass commercialisation in education against 
negotiated community requirements. It provides a context, and encouragement for  
Internationalisation in Higher Education, Journalism, and Preparation for 
Work in the New World Economy… 
 
work at the level of academic faculties, that can be original and true, and may retain 
valued strands of traditional teaching and learning. As Knight observes: “International 
education mobility includes the movement of ideas, information, people, programs, 
providers, technology, curriculum values and knowledge” – all ultimately the 
concerns of the immediate teaching and learning situation. (Knight J 2005-A:3)  
 
Undertaking the Task 
 
Leopold and Mercado (2006) have provided an inventory of the now rather standard, 
thought-out concerns of internationalised higher education. Their themes were: 
provision of cross-cultural, international content for learning programs; the issue of 
“franchising of academic programs”; development and use of universal competency 
measures; internationalisation of staff, through use of overseas staff, or universities 
causing their own staff to “go and participate”, and provision of “internationalisation 
at home” (where, in Britain, still 60-80% of students do not go abroad to study). They 
referred to literature on objectives, (e.g. Bremer and Van Wende 1995; Caruana 2004; 
Aulakh et al 1997) to include the idea, almost a watchword for university prospectus 
brochures, that graduates will be capable of working in  their professions anywhere in 
the world, i.e. working successfully  “in a multi-cultural context” or “capable of 
solving problems in a variety of locations.” 
 
Institutions are made to feel acutely they must keep pace with a dynamic world 
environment. Australian universities have acted in conformity with government policy 
strongly requiring an internationalised approach. Professor Ian Goulter, for the AVCC 
(Goulter 2006), considers internationalisation has become “critical” to Australian 
education, and trade, since 2000. He identified new Australian government policy 
favouring “two-way internationalisation”, with a national program for assisting 
international students and new loans for Australians to study abroad. The AVCC had 
identified a target of 20% of Australian students to study overseas as part of their 
course by 2020. 
  
Who pays? The EAIE (European Association for International Education) considering  
burgeoning enrolments, (the proportion of adults in OECD countries with degrees 
having doubled 1975-2000) (Van Gemert and Meijdam in van Vugt and Rogers 2006: 
6), has reviewed the main options: financial support by the host institution; financial 
support by the home government, or institution; fees paid by students. Among these 
appraisals, Larkin rather uncritically endorses the “commercial culture” of universities 
charging fees to international students, who benefit from studying courses that are 
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“relevant and effectively taught”, and help universities by “internationalising their 
campuses and providing much needed revenue”. (Larkin in van Vugt and Rogers 
2006:24)  In this market-based appraisal, competition is seen to be stiffening, with 
emphasis on offering programs in English. 
 
Van Gemert and Meijdam (2006:14) endorse an “Anglo-American” model where the 
government “regulates the market, sets incentives and organises a system of income-
contingent loans, but is not the primary source of funds for higher education”. This is  
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set against a “Scandinavian” model involving government funding and less reliance 
on the market – with recognition that scholarships and other support bring benefits  
like recruitment of highly talented students. Overall internationalisation is “user 
pays”, but can continue to be cheap for students in many instances, through state 
financing of universities, scholarships or loans.  
 
STRUCTURES FOR CHANGE AND ADAPTATION 
 
The sense of a community of students as candidates for an internationalised 
professional life has been translated quickly in the last decades into far-ranging 
university policies, from broad pedagogical strategy through to aggressive marketing 
abroad. Here are two examples of change in the management of higher education, 
helping to entitle students to an international education; brought together in the  
present argument:  The “Bologna” process in Europe demonstrates a concerted re-
thinking of principles, goals and objectives, heavily influenced by demands of the 
“new economy”, with a pragmatic expression in terms of changed, more standardised 
program structures and approaches to teaching and learning. The development of the 
concept of “study abroad”, widely adopted, is a pragmatic response to the drive for 
enabling students to study in international settings. 
 
The 1999 Bologna declaration by Education Ministers from 29 European began the 
co-ordinated restructure of Europe’s higher education, addressing its “global 
competitiveness” and “attractiveness”. It aims at “convergence” through co-operation. 
(CRE 2006) The practical outcome for course managers and students has been the 
development of new course-work programs on a three-year degree model,  displacing 
more traditional four-year programs, now resembling primary degrees in the “Anglo-
Saxon” universities, and introducing new regimens of study - in particular more set 
programs and completion dates. These changes are being taken up at larger research 
and teaching universities, like Leiden in the Netherlands, sometimes with difficulty, 
as when overcoming such traditions as long individualised periods of enrolment. The 
new courses have a standard unit measure, the ECTS, for European Credit Transfer 
(and Accumulation) System, backed by an international accreditation process. 
Programs are usually 60 ECTS p.a.  
 
The colleges of advanced education forming a second sector, and responsible for 
professional preparation in many fields, have responded to the Bologna changes in 
different ways, many retaining four-year programs but investing in 
internationalisation and, for the first time, higher degree programs and research. An 
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aspect is that there is energy and flexibility in providing offerings, with more teaching 
now done in English, short courses associated with degree programs, and great 
interest both in industry-based projects or travel projects. 
 
Study Abroad is a tailoring to interest in overseas study experience which will 
dovetail with arrangements like those above. For example, where Australian 
universities declare a policy for 20% of students to do some of their study abroad, the 
question arises: how can this be achieved for so many? Greater numbers can be 
expected to look for short-term experience, hence the study abroad option now  
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promoted actively by marketing departments. These study packages are meant to be 
simple and universal. Importantly, students will study for credit which can be   
substituted exactly for key parts of the degree at their own university. The possible 
extension to two semesters - in special cases even longer- means the exercise can be 
central not peripatetic. Places are not limited. It is a practical system removing much 
administration. The Queensland University of Technology (QUT) Study Abroad 
program is typical: It is short-term, to two semesters; has flexible choice of subjects; 
is relatively free of such constraints as prerequisite rules (subject to Faculties’ 
tolerance); the International department  gives special assistance, e.g. for dealing with 
home universities’ requirements, places are unlimited and the program is full fee-
paying. (QUT Study Abroad Guide) 
 
THREE UNIVERSITIES 
 
This is a brief case study of three journalism schools, achieved by a passive review of 
curriculum offerings in English language, supplemented by observation on campus, 
e.g. to see journalism production facilities and talk briefly with International and 
Faculty personnel at the two European universities. The objective is to note what the 
three universities have in common, as journalism institutes, and note the extent to 
which their offerings and facilities match one another, so that students might, as it 
were, “seamlessly” undertake study for a time in a different institution. The first 
premise is that there is much for them to gain from doing it, as intending practitioners 
in a globalised profession. The second premise is that, as already indicated, structures 
and functional arrangements have been put in place by the universities system, 
worldwide, for this to be managed easily, effectively and affordably. The three 
particular universities were investigated after an initial review of several locations 
indicated a familiarity and consistency among them in terms of background, curricula, 
method, and relationship with mass media industries. They are: The Hogeschool 
Utrecht (HU) in the Netherlands; Oslo University College (OUC) in Norway, and the 
Queensland University of Technology (QUT), at Brisbane, Australia. 
 
Hogeschool Utrecht (HU) 
 
The Hogeschool Utrecht is a large University of Applied Sciences (“Bologna” 
terminology: one offering degree programs as preparation for specific professions), 
with 30 000 full-time students, including 1250 international. It sustains an 
internationalisation program, with more than fourteen specifically allocated staff; has 
200 international partner universities and offers a growing selection of programs, 
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from short projects to full degrees, taught in English. The educational strategy is 
competence based with broad curricula. 
 
Dutch higher education is emphasising internationalisation in tandem with changes in 
its binary system of fourteen research universities and the higher colleges. It has a 
strong representation of international students at higher degree level, but less so with 
undergraduates, hence a drive by universities like HU to internationalise. The 
Netherlands already hosts 48000 international students, (grossing EU 221 million,  
 
 
Internationalisation in Higher Education, Journalism, and Preparation for 
Work in the New World Economy… 
 
$US288.96-million in economic benefit; acknowledging also contributions by 
“talented teachers and students”). However, by comparison with Australia, a country 
with many international students: Students in Australia make up 4.6% of total 
population of 20.1 million, and towards 25% of all students are now international. 
Students in the Netherlands make up 3.4% of total population of 16.3 million, and 
despite engagement in European Union exchange programs, international students 
still make up only 8.6% of the total. (Van den Eijnden; Haaksman, 2006; Kennis in 
Kaart, 2005)  
 
The HU Faculty of Communication and Journalism offers programs in English for 
Dutch and international students: European Culture and European Journalism, one full 
semester, 30 ECTS, for a diploma. It gives workshops on researching European 
issues; and a field trip on European issues and culture, with work back at the news 
room producing an e-magazine. Within Europe in the World, (two semesters, 60 
ECTS), a selected group of 20 students on an organised field trip specialises in 
reporting on such topics as development of Europe and European Institutions. 
International Communication and Media (ICM). Students in this four-year degree 
program begin with a foundational year and there is a special program for 
international students. The degree includes European languages teaching and choices 
drawn from offerings in the business area (Market and Research), Communication, 
Public Relations and Journalism. The subjects vary from one ECTS, to six or nine 
ECTS for certain work taught in modules, e.g. Advanced Marketing Communication. 
There is a fairly weak offering of subjects specifically addressed to journalistic skills 
in this degree. Digital Communication is for developing multi-media and web 
applications, at 30 ECTS providing half a year in a four-year program.  
 
The Faculty has an extensive production set-up especially for television. Most use of 
this is concentrated at advanced level, and the English language degree course does 
not promise a heavy hands-on engagement, beyond work with websites and online 
projects. It is common enough for universities to restrict hands-on production because 
of perceived high costs, and because they want to ensure students’ grasp of 
professional issues before they make real products.  
 
International students working in English will have access to subjects providing 360 
ECTS, equivalent to six full-time years of study, though the programs are integrated 
across discipline areas which cuts effective choice. There looks to be some 
predominance of Communication against other area disciplines. Journalism students 
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might find half the offering applicable to their knowledge and study orientation, if 
studying a foreign language. For “practical” experience and cultural enrichment the 
offering provides its travel-based workshops. (HU Bachelor’s and Master’s Degree 
Programs; HU, Third Largest University of Applied Sciences …; HU ECTS Guide 
…) 
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Oslo University College (OUC) 
 
This is a similar institution to HU, and though smaller with 11000 full-time students 
there is an overlap of types of Faculty structure and course offerings. Both have a 
similar orientation towards preparation for professions like business management,  
education or journalism, with effectual links to industry and professional cadres. OUC 
is accredited as a University College, evidently a transitional status between the 
hoogskolen sector and Norway’s six traditional research-and-teaching universities. 
OUC has moved from four-year undergraduate professional degree programs to the 
Bologna model, three-year undergraduate degrees.  
 
OUC maintains an international office and several exchange agreements with foreign 
universities. Norwegian universities have many more students leaving to study abroad 
than numbers going to Norway; due to the singular language, Oslo’s high cost of 
living, and the generous state grants available to Norwegian students studying away. 
As an outcome, by example; QUT would commonly have 20-30 Norwegian students 
in Journalism courses; OUC has very small numbers of Australians in Exchange 
programs. 
 
OUC has acted to adjust the balance by offering an increased number of subjects 
taught in English, available in most programs for at least short stays during Study 
Abroad. As an example; in the Journalism degree program, two English language 
subjects are taught in Autumn semester: The Nordic Countries and Europe, and 
Multimedia Journalism. Together these make up a full semester’s workload, 30 
ECTS. OUC also has arrangements in place where students have the option to obtain 
course credit through spending a set period on study exchange or internships overseas. 
The Faculty of Journalism, Library and Information Science has increased the size of 
its Media and Communication studies offering. Like the parallel disciplines at UH, 
and QUT, journalism, and media and communication are located together with other 
disciplines in a “faculty” , “school” or “portfolio area”, for management. They have 
separate curricula and offer separate degrees. The JLIS Faculty has 750 students; 
Journalism has a plurality of these, Media and Communication a smaller number. 
Altogether OUC would have one-third of the journalism / media enrolment of HU or 
QUT, still a viable pool for exchanges.  
 
On practical work: The OUC Journalism program offers limited practical work in 
terms of actual media production, but has an active online publication updated daily, 
and hectic schedule of production tasks, e.g. in writing or web production. Students 
undertake an organised industry internship at the end of first year, for course credit 
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equivalent to 15 ECTS - contributing to the university’s good standing with industry. 
The Media and Communication Studies degree program also has practical subjects, 
e.g. video or sound production, web publishing or digital photography. The offering in 
English is flexible enough for visiting students to make a viable short program, and 
the university is amenable to amend existing exchange contracts to accommodate new 
arrangements.  
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Queensland University of Technology (QUT)  
 
The Queensland University of Technology has 40000 students, of whom 25000 full-
time and 5000 International. http://frp.qut.edu.au/strat/datainfo/ (17.12.06). 
Constructed from a merger of polytechnics, QUT has built up a large research effort 
to compare in some respects with the eight major Australian research-and-teaching 
“sandstone” universities, while continuing as a dominant teaching institution. It offers 
comprehensive services and study plans to international students, including 
foundation and bridging courses, English language teaching, informal Visiting 
Student enrolments, and access to the great majority of degree programs. All 
instruction is in English. There is an internationalisation policy consistent with now 
common practice in North America and Europe. A heavily-promoted Study Abroad 
program allows entry for one or two semesters. http://www.international.qut.edu.au 
(17.12.06) 
 
In the present comparison with HU and OUC, the immediately relevant programs are 
primary degrees in the Creative Industries Faculty, in Journalism, and in Media and 
Communication. QUT has a liberal policy on subject choices for enrolled 
international students, granting especially wide scope to short-term visitors. Access to 
advanced media work much demanded by students is provided by QUT more than at 
comparable universities, in Journalism available by right as part of the mandatory 
curriculum in the three-year degree program. Subject to prior experience or learning it 
is also accessible to short-term international students.          
 
In the base Journalism program (KJ32 Bachelor of Journalism degree; three years; 
approximately 120 students) twelve of twenty-four subjects are a Journalism core. 
These begin with conventional introductory teaching on journalistic writing, ethics 
and issues; there are more advanced subjects, including a specialist unit International 
Journalism; and from the mid-point of the program, the advanced subjects on media 
production. These entail production of a high-quality magazine, live radio news 
programs and nightly television news for community broadcasting outlets, and online 
services. So the teaching approach becomes “re-learning taught principles though 
practice”. There is a large choice of electives, one third of the degree program. 
Students can join Journalism Reporting Field Trips offering practical experience 
overseas; with course credit for one subject. The base Media and Communication 
degree (KK33, Bachelor of Creative Industries in Media and Communication; appx. 
90 students) provides studies of media and communication in society, at overview 
level (e.g. audiences, media and politics), and in applied ways, (e.g. development of 
online tools used in communication campaigns, or laboratory use of new media 
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technologies). Both programs provide industry experience and internships for course 
credit, for two of 24 subjects in the program. 
 
COMPARISONS AND CONCLUSIONS 
 
The three journalism schools have much in common. The content of their journalism 
and communication programs is very similar in structure and in approaches to 
professional preparation for work in mass media. Each has been operating for well  
Internationalisation in Higher Education, Journalism, and Preparation for 
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over thirty years and cultivates regular relations with the news media. They have a 
practice based approach, much of the study time built on recognising writing as the 
essential element in journalistic work. The practice builds up to active publishing 
work, especially with digital-online production. A second element in common is the 
favouring of industry contact, internships and also travelling projects abroad, 
attracting course credit. The universities’ programs permit delving into other  
disciplines and fields of study. The teaching of all three on journalistic principles 
works on the assumptions of liberal society, e.g. transparency, free flow of  
information and the right to know. The exact matching of subjects is most important, 
distinguishing such interchanges from “enrichment” semesters, where a student might 
take electives in a strange course for the sake of overseas experience of itself.   
 
European universities have a low-fees or no-fees tradition; fees quoted to overseas 
students can be under EU2000 ($US 2619) per semester in some cases, and often will 
be as low as half the full fee charged in Australia. That is not always the case however 
as schedules are “extremely dynamic and varied”. (van Vugt and Rogers:2,29) State 
or university grants and loans available to European students, notably in Scandinavia, 
can substantially cover costs in Australia, though for the programs discussed here 
QUT is quoting a fairly imposing A$8000 ($US 6261) per semester. 
http://www.international.qut.edu.au (17.12.06) The impact of fees on Australian 
students is well alleviated by national student loans, but the benefit cannot be 
exported, so large numbers of Australian students will be looking for new financial 
support like that alluded to by the AVCC.  The short durations of Study Abroad 
ventures will overcome many problems with fees.  
 
The word “seamless” has been used to recommend the idea that in journalism 
education now, it is opportune for students and academics to adapt to what is being 
provided in the internationalisation field. A brief survey has shown here that programs 
can be found where students can easily substitute core parts of their program. It would 
not be a remarkable idea except that it has become intensely more practical, or even 
necessary to do, given general pressure from society and the universities’ 
development of their marketing ands enrolments systems worldwide. 
Internationalisation of higher education delivers enormous support for student 
mobility; the ubiquitous Study Abroad learning packages make it very feasible to set 
up cross-border learning among journalism schools. Again, such routinised studying 
abroad would not be a remarkable idea if the practice were yet happening on a large 
scale. There are precedents, e.g. cross-institutional exchange programs with minimal 
places and fee-waivers; or full-degree programs for students arriving with “advanced 
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standing” credits from a university in their home country. However the numbers are 
not as great as may be expected from the mobility and flexibility of shorter-term, mix-
and-match activities represented well by the Study Abroad model. 
 
Journalism programs may come to lead this process because of their professional 
orientation towards industries themselves now very internationalised. Globalisation, 
and its component aspect, the advance of communication and information technology,  
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has reshaped journalism. Working internationally from the beginnings of an education 
in journalism will make sense in this dynamic and expansive environment. 
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